
Late Starts at the High School 

Follow-Up Report for the 2017-18 Calendar 

 

Work Completed Since 2/15/17 

At the School Committee meeting on 2/15/17, two recommendations were made for next steps in terms 

of gathering information to inform a decision about the 2017-18 school calendar: 

 Consider collecting additional information from parents about late starts (a survey for parents 

had been administered in March 2016, but not since then) 

 Collect information on the extent to which teacher work during late starts impacts student 

learning and teacher professional practice 

Since the 2/15 meeting, the high school put out an updated survey to parents to collect new information 

about their experiences with late starts. In addition, each late-start group completed a mid-year report 

that, among other things, specifically asked about changes to student learning and professional practice.  

 

Summary of Information 

The results from the parent survey are included as an attachment. 

In terms of any impact that late starts might have had on student learning, the mid-year reports were 

reviewed and the results of that review are summarized below. 

During the first semester there were 32 active late-start Professional Learning Teams (PLTs). In terms of 

the impact of that work on student learning: 

 19% of groups indicated that their work had no impact on student learning. 

 47% of groups indicated anecdotally that their work had an impact on student learning through 

access to enhanced curriculum. Examples included the opportunity for student to learn new 

topics, more opportunities for collaboration, and more inquiry-based lessons. 

 22% of groups indicated anecdotally that their work had an impact on student learning through 

improvement in “soft” skills, such as improved research skills, improved self-assessment skills, 

or improved engagement. 

 9% of groups indicated anecdotally that their work had an impact on student learning through 

improvements in academic achievement. Examples included improved quiz scores and improved 

use of content vocabulary. 

 One group (3%) indicated through objective data that their work had an impact on student 

learning through improvement in “soft” skills, citing improved attendance rates. 



 13% of groups indicated through objective data that their work had an impact on student 

learning through improvements in academic achievement, citing improved grades (year over 

year), improved project scores (year over year), and improved quiz grades. 

In terms of the impact that late-start work had on professional practice: 

 One group (3%) indicated that their work had no impact on professional practice. 

 53% of groups indicated that their work had resulted in shared curricular and instructional 

strategies; for example, sharing of curriculum and strategies between more experienced and 

less experienced teachers. 

 41% of groups indicated that their work had resulted in the development or revision of 

curriculum; for example, the development of new courses or modifying curriculum across a 

department. 

 22% of groups indicated that their work had resulted in changes to instructional practices; for 

example, the implementation of more inquiry-based instruction, explicitly teaching reading skills 

in content areas, or increased use of technology. 

 

One particularly striking anecdotal quote was provided by the Literacy PLT, which is the largest group in 

the building and brings together teachers from multiple departments to investigate student literacy 

skills and how to address them. According to that group: 

“Members of the Literacy PLT comment regularly about the usefulness of the practical resources we 

share and discover through this PLT work. A major focus of our discussion has been the fact that for 

years, we operated under the belief that by the time students come to high school, they should have the 

reading skills needed to read independently in all subject areas. In recent years, as the generation of 

students “raised on” technology has made its way to high school age, we’ve seen a decline in students’ 

in-depth reading skills. It is blatantly clear that now our students need explicit instruction at the high 

school level in how to be effective, deep readers in each discipline. For many of us as teachers, that has 

meant making a pedagogical shift to create more time for in-class reading activities so that we can 

instruct students in how to read our content effectively.  The work of our PLT has focused on developing 

our toolboxes of strategies for doing this instruction. Having this time dedicated to collaborative, 

intellectual, and thoughtful development of our instructional practice has been extremely valuable. 

Being able to work in a cross-curricular group with participation from “seasoned” teachers and those 

new to the profession has created a rich environment for professional growth for all of us. Such time is 

never available to teachers without a structure like this regular, frequent, and ongoing PLT time.  Our list 

of additional “work that needs to be done” around literacy and, by extension, writing across the 

disciplines is long.” 


